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Introduction

Christian education in the church seeks to form faith, character, and religious identity across childhood and
adolescence. Sunday School is one of the principal congregational settings in which young people encounter
biblical teaching, Christian practices, and communal models of faith outside general worship. For
adolescents, however, effective formation cannot be attributed to curriculum alone. Teacher competence,
family participation, congregational culture, access to learning resources, and opportunities to practice faith
may all shape how Christian education is experienced. Accordingly, this study does not treat curriculum
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coherence as the primary determinant of adolescent faith development. Instead, it examines curriculum
implementation as one component within a wider educational and ecclesial environment.

In this study, a coherent Christian Religious Education (CRE) curriculum is understood operationally as
alignment among biblical and educational aims, age-appropriate content, teaching strategies, learning
experiences, and evaluation. This definition reflects the formative purpose of Christian education, which
extends beyond knowledge transmission toward cognitive understanding, affective commitment, and
behavioral expression of faith (Gaspar & Garmaz, 2016; Groome, 2014). Christian formation therefore
requires attention not only to what is taught but also to how learners interpret, practice, and connect Christian
teaching to everyday life. For adolescents, this alignment is especially important because religious identity
develops alongside cognitive, social, moral, and relational changes that encourage questioning, reflection,
and increasing personal agency (Bertram-Troost et al., 2009; Lamont, 2018; Severe, 2020).

Recent empirical research shows that religious-education curriculum implementation is shaped by more
than formal curriculum content. Sultmann et al., (2021a) in a quantitative evaluation of a trial Catholic
Religious Education curriculum involving teacher developers and implementers across 37 schools, found
strong ratings for curriculum development principles but lower confidence in experiential learning and
integration, while implementation was influenced by resourcing, strategic support, and teacher experience.
A companion qualitative study by Sultmann et al., (2021b) found that creative pedagogy, whole-school
support, teacher witness, professional learning, and system-level support were central to implementation.
These studies demonstrate that curriculum quality is enacted through pedagogy and institutional support
rather than through written materials alone. However, both studies were conducted in formal Catholic school
settings and centered primarily on teachers' evaluations rather than adolescents' accounts of faith practices
in congregational Sunday School.

Evidence from Christian education in Indonesia points to a similar implementation problem. Lao et al.,
(2022) evaluated the 2013 Christian Religious Education curriculum at a senior high school using Stake's
Countenance Model and found that teacher readiness and curriculum training were important
implementation constraints. Their evaluation focused on a formal school curriculum, teacher preparation,
and learning achievement rather than on church-based adolescent faith formation. In a different setting,
Severe, (2020) used qualitative interviews to explore how at-risk adolescents articulated and practiced faith,
showing that young people are capable of substantive theological reflection when their lived context is taken
seriously. Although this study offers an important empirical account of adolescent faith articulation, it did
not examine how a specific CRE curriculum was planned, taught, adapted, and evaluated. Taken together,
these studies establish the importance of pedagogy, teacher preparation, institutional support, and adolescent
experience, but they leave unresolved how these dimensions interact within a local Sunday School
curriculum.

This unresolved issue is particularly relevant to the GKII Jerusalem Hawai Sentani Congregation. The
CRE curriculum is intended to connect biblical content, teaching practice, and the developmental needs of
learners, yet implementation occurs within practical constraints that include limited teaching resources,
uneven curriculum distribution, restricted facilities, variable teacher preparation, and a predominance of
lecture-based instruction. Adolescents also encounter contemporary pressures related to social relationships,
technology, social media, and personal responsibility. These conditions suggest that the research problem is
not simply whether a curriculum exists, but how teachers translate the curriculum into structured, contextual,
age-appropriate learning and how participants interpret any corresponding changes in adolescent faith
practices.

The measurement and methodological gap therefore requires clarification. Within the literature reviewed
for this study, no validated instrument was identified that measures 'CRE curriculum coherence' specifically
for congregational Sunday School contexts. Existing empirical studies have more often evaluated formal
school curricula, teacher perceptions, implementation structures, or adolescent faith articulation as separate
objects of inquiry (Lao et al., 2022; Severe, 2020; Sultmann et al., 2021a). Because the present study is not
an instrument-development or causal-effect study, it does not attempt to quantify curriculum coherence or
attribute faith development to curriculum exposure alone. Instead, it operationalizes curriculum
implementation qualitatively through planning, teaching enactment, adaptation of content and methods,
evaluation, teacher involvement, and implementation constraints. Adolescent faith development is examined
through reported and observed indicators of understanding God's Word, prayer, Bible reading, attitudes and
daily behavior, confidence in religious expression, and participation in church ministry.
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This operationalization also responds to substantive scholarship in Christian formation. Christian
education is most meaningful when biblical content is connected with reflection, participation, lived
experience, and practical response rather than delivered only as information (Long, 2018; Wilkerson, 2022).
Adolescents' faith development likewise involves questioning, interpretation, moral self-understanding, and
application within concrete social contexts (Severe, 2020). Dialogical and context-sensitive approaches to
religious education may therefore be particularly relevant for adolescents whose experiences and questions
cannot be addressed adequately through lecture alone (Rymarz, 2024). These perspectives provide a
theological-educational basis for examining curriculum implementation as an enacted formative process
rather than assuming that the written curriculum itself produces spiritual outcomes.

The study consequently adopts a qualitative descriptive design. This design is appropriate because the
research seeks to describe how the CRE curriculum is implemented in its natural congregational setting and
how pastors, Sunday School teachers, and adolescents interpret faith-development indicators associated with
that experience. The design does not test a causal hypothesis or estimate the independent effect of curriculum
coherence relative to teacher quality, family engagement, or denominational culture. Instead, it allows the
study to compare multiple perspectives and forms of evidence concerning implementation practices,
contextual constraints, and perceived spiritual development.

Accordingly, this study has two operational objectives: (1) to examine how Sunday School teachers plan,
enact, adapt, and evaluate the CRE curriculum at the GKII Jerusalem Hawai Sentani Congregation,
including the pedagogical and institutional factors that enable or constrain implementation; and (2) to
describe how adolescents, teachers, and church leadership report and interpret adolescent faith development
through cognitive, affective, and behavioral indicators, including understanding of God's Word, prayer, Bible
reading, attitudes and daily behavior, confidence in religious expression, and participation in church
ministry. These objectives guide the selection of observation, in-depth interviews, and document analysis as
complementary qualitative methods.

The specific contribution of this study is to provide a contextually grounded qualitative account of how
CRE curriculum implementation and perceived adolescent faith development are experienced together
within a local GKII Sunday School congregation in Papua. Rather than treating curriculum, teachers, family,
institutional support, and adolescent spirituality as isolated factors, the study examines how these elements
intersect in practice. This contribution addresses a gap left by prior curriculum evaluations in formal school
settings and by studies of adolescent faith that do not analyze curriculum enactment, while also avoiding
causal claims that the qualitative design cannot support.

Method

This study used a qualitative descriptive design to examine how the Christian Religious Education (CRE)
curriculum was implemented by Sunday School teachers and how adolescents, teachers, and church
leadership interpreted indicators of adolescent faith development at the GKII Jerusalem Hawai Sentani
Congregation in Jayapura Regency, Papua Province. Qualitative description was selected because the study
sought a practice-near account of curriculum enactment, participant experience, and contextual constraints
rather than a causal estimate or a full cultural interpretation (Sandelowski, 2000). An ethnographic design
would have required prolonged immersion and a primary focus on the congregation as a cultural system,
whereas a mixed-methods design would have required a quantitative component and a validated
measurement instrument that were not aligned with the present bounded, exploratory objectives. The broader
study was conducted from January to July 2026.

Participants were selected using criterion-based purposive sampling. The criteria were direct involvement
in the adolescent Sunday School ministry and the capacity to provide information relevant to curriculum
implementation or adolescent faith development. The final sample comprised eight informants: one church
pastor, three Sunday School teachers, and four adolescents aged 14—17 years. The pastor had 12 years of
ministry experience, and each Sunday School teacher had approximately 6 years of teaching experience. The
sample was not intended to represent GKII congregations statistically; rather, it was designed to obtain role-
specific, information-rich perspectives from a single bounded congregation.

Sample adequacy was considered in terms of information power rather than numerical
representativeness. Information power proposes that a smaller qualitative sample can be adequate when the
study aim is narrow, the sample is highly specific to that aim, the participants provide information-rich
accounts, and the analysis is focused (Malterud et al., 2016). In the present study, the research questions were
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limited to one congregation, the participant roles were directly tied to curriculum implementation and
adolescent participation, and interview evidence was examined together with observations and documents.
However, the available study record does not document a formal saturation log or a prospective stopping
rule. Therefore, this manuscript does not claim that code or meaning saturation was formally demonstrated.
This limitation is acknowledged because saturation requires explicit documentation rather than inference
from sample size alone (Hennink et al., 2017). The single-congregation design also introduces selection and
contextual bias; transferability should therefore be judged by readers in relation to comparable church settings
rather than assumed across GKII congregations.

Data were collected through observation, in-depth semi-structured interviews, and documentation. The
interview guide was organized around the study objectives and included domains concerning: (1) curriculum
planning and implementation; (2) teaching methods and adaptation of material; (3) implementation
challenges and institutional support; (4) perceived indicators of adolescent faith development; and (5)
expectations for future curriculum improvement. Questions were adapted to participant role so that the
pastor addressed congregational oversight and curriculum direction, teachers addressed planning and
instructional practice, and adolescents addressed learning experiences and perceived changes in prayer, Bible
reading, moral awareness, confidence in religious expression, and ministry participation. The available
records confirm that an interview guide was prepared, but they do not document formal external expert
validation, pilot testing, or psychometric validation. Accordingly, no such validation is claimed here. The
guide's methodological basis was content alignment with the research objectives and the faith-development
indicators defined in the conceptual framework.

Observations focused on how the CRE curriculum was enacted during Sunday School activities,
including teaching practices, use of curriculum materials, learning interactions, and adolescent participation.
An observation sheet was prepared to keep attention on these domains. Documentary data included the CRE
curriculum, syllabus, learning implementation plans, schedules of adolescent activities, and other church
records relevant to Sunday School education. These documents were used to contextualize and compare
what participants reported with the formal curriculum and recorded ministry practices. The combination of
interviews, observations, and documents was intended to capture both formal curriculum expectations and
their practical enactment.

Data analysis was inductive and iterative. Interview transcripts, field notes, documentary information,
and researcher observations were first organized and read repeatedly for familiarization. The researcher then
generated initial codes, grouped related codes into categories, developed broader themes, and interpreted
relationships among those themes in relation to the research objectives. Analysis focused on curriculum
planning, implementation, adaptation, learning evaluation, teacher involvement, implementation
constraints, and indicators of adolescent faith development. The latter included understanding of God's
Word, prayer, Bible reading, attitudes and daily behavior, confidence in religious expression, and
participation in church ministry. Analysis proceeded alongside data review so that emerging categories could
be compared continuously across participant groups and data types.

Coding was conducted by the researcher described in the original study record; the manuscript does not
document a second independent coder. Consequently, an inter-coder reliability coefficient such as Cohen's
kappa or percentage agreement was neither calculated nor reported, and it would be methodologically
inappropriate to invent one retrospectively. Likewise, the available record does not document a formal
member-checking protocol. These absences are reported transparently as limitations. To strengthen
credibility with the procedures that were actually documented, the study used source triangulation and
technique triangulation and retained differences among participant accounts rather than treating agreement
as a prerequisite for interpretation.

Source triangulation involved comparing accounts from the pastor, Sunday School teachers, and
adolescent participants. Technique triangulation involved comparing interview findings with observations
and documentary evidence. Convergent evidence was used to strengthen interpretations, while discrepant or
role-specific accounts were treated as meaningful contextual variation rather than automatically resolved
into consensus. This approach was particularly important because the study addressed perceptions of faith
development, for which adolescents, teachers, and church leadership could reasonably emphasize different
experiences and indicators.

The research procedure followed a sequential but iterative pathway: preparation of interview and
observation guides; permission from the congregation; criterion-based participant selection; field data
collection through interviews, observations, and document review; concurrent organization and coding of
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data; category and theme development; triangulation across sources and techniques; interpretation; and final
reporting. Figure 1 summarizes the relationship among participant selection, data collection, analytic cycles,
and credibility checkpoints.

Research permission was obtained from the congregation. The records available for this manuscript
revision do not provide specific documentation of institutional ethical approval, informed consent
procedures, parental consent or adolescent assent, or confidentiality protocols. These procedures should be
added to the final journal manuscript only if the authors can verify them from the original research
documentation. Because adolescent participants were minors, confirmation of parental or guardian consent,
adolescent assent, confidentiality safeguards, and any applicable institutional ethics review is especially
important before publication.

Q&é|?tt;t?\¥ed§;%?i,§tiiztgtnu%y 2. Participant selection 3. Data collection
GKIl Jerusalem Hawai Sentani Criterion-based purposive sampling bservation * Interviews * Documentg
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Jan-jul 2026
4. Analysis gogsgltt:g;y ET;T:;; 6. Reporting & transferability
Familiarization = coding — categorieq > g Sigle-congregation scope acknowledgpd

Technique triangulation

-+ themes — Interpretation Divergent evidence retained

No statistical generalization claimed

Figure 1. Research Design Flowchart for Participant Selection, Data Collection, Analysis, and Validation

Results and Discussions

Implementation of the CRE Curriculum in Youth Sunday School

The findings show that the CRE curriculum at the GKII Jerusalem Hawai Sentani Congregation functions
as the principal framework for organizing youth Sunday School learning. The church pastor emphasized that
the curriculum provides direction so that youth ministry does not proceed without clear educational
objectives. In practice, the curriculum is intended to guide adolescents systematically toward stronger faith,
greater knowledge of God’s Word, spiritual discipline, and more active participation in congregational life.
Curricula should foster religious and moral identity, encourage service, and promote interreligious dialogue,
helping adolescents internalize faith values (Lamont, 2018). This finding indicates that the curriculum is
perceived not merely as teaching material but as an organizing instrument for the overall process of youth
faith formation.

The implementation of the curriculum is reflected in the instructional practices of Sunday School
teachers. Lin Tabuni, who had served as a youth Sunday School teacher for six years, explained that lessons
generally begin with prayer and Bible reading, followed by an explanation and a short discussion. Lessons
often begin with prayer and Bible reading, setting a spiritual tone and focusing attention on the lesson’s theme
(Sni et al., 2024). The curriculum material is used as the principal reference, but its language and presentation
are adjusted to the age and circumstances of adolescents. This adaptation is important because the theoretical
section of the document stresses that a CRE curriculum should be relevant, flexible, and contextual to
learners’ developmental needs. Curriculum materials are divided by age group, with themes and activities
tailored to the developmental stage of adolescents. This ensures relevance and continuity across sessions
(Lehmann et al., 2013). Thus, curriculum implementation in this congregation combines formal material
with practical modification by teachers.

Despite this adaptation, the dominant instructional strategy remains the lecture method. The teacher
explicitly stated that lecturing was the method most frequently used, and the discussion section confirms that
teachers continue to dominate the learning process while children mostly act as listeners. This pattern creates
a gap between the intended character of the CRE curriculum and its classroom implementation. The
theoretical foundation in the document describes effective Christian education as involving contextual
approaches, active learning, discussion, role-playing, experiential activities, and creative media. There is an
ongoing debate between content-centered (teacher-driven) and learner-centered (student-driven) curricula in
Sunday School. Despite calls for more integration and active learning, content-centered approaches where
teachers control the flow of information are still common (Long, 2018). Consequently, the continued
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dominance of lecture-based instruction may restrict opportunities for adolescents to participate actively in
constructing meaning from biblical teaching.

The adolescent interviews reinforce this interpretation. AK, aged 15, reported that lessons were easier to
understand when teachers provided examples and incorporated stories, songs, and group discussions. RF,
aged 14, similarly expressed enthusiasm for singing and playing activities and valued Bible storytelling. In
contrast, MK, aged 16, stated that lessons could become boring when teaching consisted only of talking. IK,
aged 17, also reported irregular attendance partly because some lessons were not sufficiently interesting and
expressed a preference for greater discussion of contemporary adolescent issues. These responses
demonstrate that engagement varies considerably according to teaching method. Various research findings
can be presented in this table.

Table 1. Cross-Respondent Findings on Christian Religious Education Curriculum Implementation

Curriculum Dominant Faith . Proposed Role and
Responden . . Implementatio .
t Type Implementatio  Teaching Development n Challenges Improvement Experience
n Status Methods Indicators (Inferred)
Increased
e . Strengthen
Established as diligence in Uneven institutional ..
the principal Systematic prayer, distribution of evaluation Lead spmtual
framework for idance appreciation materials; improve ’ authority at
outh ministry; z?Illlrou h a of God's failure of, teal(jther GKII
y R4 8 Word, .. Jerusalem
implementation  structured L current training, and .
Pastor is functional but  framework willingness to curriculum to update Hawal
remains and defined give address the Clll)rriculum to Sentani with
. . testimony, . . 12 years of
suboptimal due  educational and influence of address digital minist
ot : Ty
to structural objectives. S technology and  and social .
X participation . . . experience.
issues. : : social media. media
in praise .
L influences.
ministry.
Primarily
?gg‘iﬁte 4 RegularBible o .. Provide
Functionalasa . .~ reading, pet: training in
rincipal IStruction; , ive Ijrla'gerlals, . creative Teachers
P lessons S limited teaching (e.g., LT,
reference but include participation aids pedagogy, AM, FL)
Sunday not yet optimal; ) in church . increase o
. opening . insufficient . with
School requires service, and . funding for .
. prayer, \ theological . . approximatel
Teachers practical . adolescents : materials/aids
modifications Blblf.: willingness to preparation, and improve y6 years of
. reading, and declining ’ . teaching
by staff during lead prayer . physical .
. and . interest due to experience.
delivery. subsequent during youth adoet use classroom
explaga oo, fellowship, gadget usc. facilities.
Implement
. Passive Improved interactive
Implementation ;. . prayer and Boredom and creative
. listening to . . .
effectiveness lectures.: Bible reading  caused by learning, Youth
varies by ex ressé d habits, lecture-only include participants
Adolescent  individual rf ference confidenceto  formats, contemporary  (e.g., AK,
s (Aged 14— engagement; Igor pray before irregular topics RF, MK, IK)
17) lessons are . peers, and attendance, and  (technology, undergoing
. storytelling, . . . > ..
often perceived sonws. and moral self- negative social  relationship),  spiritual
as unengaging ro1g1 ’ understandin  or digital and ensure development.
or boring. gis cvfs sions. 8 in social influences. age-
* relationships. appropriate
content.

A further problem concerns the quality and attractiveness of the teaching materials. The document reports
that some respondents considered the curriculum insufficiently interesting because teaching aids were limited
and similar materials were repeated from year to year. Teaching aids are crucial for creating a dynamic and
engaging learning environment. They help clarify subject matter and make lessons more appealing to
students with diverse backgrounds and abilities. When teaching aids are limited, lessons can become
monotonous and fail to capture students' interest (Kaur et al., 2008; Razpotnik, 2005; Sz6kdl et al., 2025).
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The discussion section also records problems in curriculum content, including occasional errors in sub-
themes, Bible passages, and lesson content during circulation or revision. Such weaknesses affect not only
teachers’ confidence in the curriculum but also adolescents’ motivation to participate consistently. In several
cases, alternative materials such as “Suara Sekolah Minggu”, published by the Sun Fokus Indonesia
Foundation, were considered more attractive and creative than the curriculum prepared by the GKII Synod.

Curriculum distribution is another structural issue affecting implementation. The document states that
the curriculum is published twice annually but may be distributed unevenly or arrive late, particularly in
congregations located farther from the Synod. When formal curriculum materials are unavailable, teachers
may rely on older editions, the Bible alone, or material obtained from the internet. Teachers frequently
supplement or replace unavailable formal materials with whatever resources are accessible, including older
editions and online content (Gueudet et al., 2012; Polly, 2017). Although these observations extend beyond
the immediate congregation, they reveal the broader institutional conditions within which GKII Sunday
School teaching operates. Unequal access to curriculum materials can create variations in what children and
adolescents are taught across congregations and weaken consistency in the implementation of Christian
education.

Human-resource limitations also reduce the effectiveness of curriculum implementation. The GKII
Jerusalem Hawai Sentani Congregation is reported to consist of approximately 30 families, yet the number
of Sunday School teachers has remained limited while the number of children has increased. The document
identifies three Sunday School teachers in the congregation: Lin Tabuni, Alpuk Magai, and Fitri Lini.
Limited staffing increases the burden on existing teachers and, in some congregations, has led to the
involvement of middle-or high-school students as volunteer teachers. Teachers often face larger class sizes,
more diverse student needs, and additional responsibilities when staffing is limited, leading to increased stress
and potential burnout (Kotok & Knight, 2022; RyanSheehan, 2023; Soares et al., 2025). The document
further notes that insufficient theological preparation and limited opportunities to attend training can result
in teachers using traditional approaches or preparing lessons only minimally.

Implementation of the CRE curriculum can therefore be characterized as established but not yet optimal.
The curriculum provides a meaningful structure for youth ministry, and teachers make efforts to adapt
lessons to adolescent needs. However, lecture-dominated teaching, repetitive material, limited teaching aids,
uneven curriculum access, and insufficient teacher development reduce its effectiveness. These findings
support the theoretical argument presented in the document that curriculum implementation depends not
only on written content but also on the competence of educators, the relevance of materials, available
resources, and the learning environment. The results consequently indicate that improving curriculum
implementation requires attention to both instructional quality and institutional support.

Development of Adolescent Faith through CRE Curriculum Implementation

The second major finding concerns perceived changes in adolescent faith following participation in Sunday
School learning based on the CRE curriculum. The pastor reported noticeable changes among several
adolescents, particularly increased diligence in prayer, greater participation in praise ministry, willingness to
give testimony before peers, and greater appreciation of God’s Word in daily life. Adolescents involved in
spiritual or religious activities show heightened spiritual awareness and engagement, including prayer and
religious participation (Burg et al., 2011; Clardy & King, 2011; Good & Willoughby, 2008). These
observations correspond closely with the faith-development indicators described in the theoretical
framework, including understanding Scripture, prayer life, behavioral change, participation in ministry, and
personal Bible reading. The findings therefore suggest that curriculum implementation is associated with
several observable dimensions of adolescent spiritual development within the congregation.

The Sunday School teachers reported similar developments. FL stated that adolescents had become more
active in prayer and church service and that several had begun reading the Bible regularly and witnessing in
fellowship. A concrete example involved an adolescent who had previously been quiet but, after attending
classes using the CRE curriculum, became willing to lead prayer during youth fellowship. Religious
education, such as CRE, is identified as a means to increase and maintain community involvement among
teenagers, including participation in religious activities and youth movements. Curricula that are more
effective in building religious identity tend to foster greater engagement in these activities (Sasson & Sasson,
2009). Although these qualitative observations cannot establish causal effects, they show that teachers
perceive changes extending beyond cognitive understanding into public expressions of faith and
participation. This pattern is consistent with the document’s conceptualization of Christian education as
addressing cognitive, affective, and behavioral dimensions simultaneously.
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The adolescents’ own responses provide further evidence of these perceived changes. Arnold Kean
reported that participation in Sunday School encouraged him to pray more, read the Bible, and become
motivated to participate in ministry. RF similarly described feeling closer to God, becoming confident
enough to pray in front of friends, and reading the Bible more diligently at home. These statements show
that adolescents associated their learning experiences with changes in both private spiritual practices and
public religious participation. In the context of this study, such changes represent central indicators of faith
enhancement rather than merely improved retention of religious information.

MK response illustrates another dimension of faith development: moral self-understanding. He stated
that Sunday School helped him understand better how to take care of himself as a Christian adolescent,
particularly through material relevant to social relationships. Religious education, including Sunday School,
is linked to the development of a moral identity in adolescents. This process involves helping young people
understand themselves as moral agents within a Christian framework, which influences their social
relationships and personal conduct (Damon & Gregory, 2016; Lamont, 2018; Scarlett, 2020). This finding is
important because the theoretical framework describes adolescent faith not only as knowledge of doctrine
but also as the application of Christian values in everyday decisions. The perceived relevance of curriculum
content to adolescent association suggests that contextual material may help learners translate religious
teaching into practical moral guidance. This supports the document’s emphasis on a curriculum that
addresses contemporary realities rather than remaining purely abstract or doctrinal.

However, the results also reveal that the effect of Sunday School participation is not uniform among
adolescents. IK, aged 17, acknowledged that Sunday School influenced her faith by reminding her to avoid
negative behavior outside the church, yet she also reported irregular attendance and a preference for general
worship when Sunday School lessons were not interesting. Her response demonstrates that spiritual influence
can coexist with dissatisfaction regarding instructional delivery. It also suggests that older adolescents may
require a more dialogical and developmentally relevant form of teaching that explicitly addresses the social
and technological issues they currently encounter. Dialogical teaching methods, which emphasize dialogue,
discussion, and engagement with difference, are shown to motivate adolescents in religious education. These
methods allow students to explore existential questions and diverse perspectives, making learning more
relevant to their developmental stage and current social realities (O’Grady, 2008; Rymarz, 2024).

The relationship between teaching methods and faith development is therefore particularly significant.
Adolescents who described positive experiences frequently referred to examples, stories, music, group
discussions, and interactive activities. Conversely, lecture-only teaching was associated with boredom. This
pattern is consistent with the previous research cited in the document. Active and discussion-based learning
methods are generally found to be more effective than traditional lectures in religious and ethics education.
For example, small group discussions and problem-based learning have been shown to be more useful than
lectures in teaching medical ethics, leading to better engagement and understanding (Heidari et al., 2013).
The findings from GKII Jerusalem Hawai Sentani similarly suggest that interactive learning may strengthen
engagement and make spiritual content more meaningful to adolescents.

The results can also be interpreted through the developmental perspectives outlined in the theoretical
foundation. Adolescents are described as entering a period in which they become increasingly capable of
abstract and critical thought, search for identity, develop moral reasoning, and depend significantly on
community for the formation of beliefs. Adolescents develop advanced reasoning skills, including the ability
to think abstractly and critically. This enables them to reflect on themselves, their values, and their place in
society (Anderman et al., 2023; Dowshen & Sanders, 2023; Gotlieb et al., 2024; Moss et al., 2017). Within
such a developmental stage, a rigid instructional approach may be less effective than learning that provides
space for questioning, reflection, peer discussion, and practical application. The adolescents’ requests for
discussion of contemporary issues, including social relationships and current challenges, are therefore
consistent with the theoretical expectation that youth faith formation should become increasingly reflective
and contextual.

Adolescents’ faith development is characterized by questioning, exploring, and wrestling with
contradictions. Providing space for youth to engage with their doubts and real-life challenges is seen as
essential for authentic faith formation, as it allows them to reflect on their beliefs in light of their lived
experiences (Cannister, 2013). Adolescents have a significant capacity for theological inquiry and reflection,
especially when their faith is considered in the context of their actual experiences and challenges, rather than
being interpreted solely through a therapeutic or problem-focused lens (Severe, 2020). The process of faith
formation during adolescence is deeply intertwined with identity development. As adolescents encounter
new experiences and social realities, they re-evaluate their values, including those related to religion and
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spirituality. This re-evaluation is most effective when faith formation is responsive to the contemporary issues
they face (Garmaz & Provi¢, 2021). Adolescents’ engagement with faith is not static; it is shaped by their
stage in life and the unique challenges they encounter. A contextual approach to faith formation recognizes
that youth bring their own agendas and questions, often shaped by current social issues, to their religious
exploration (Kaethler, 2006). The various findings of this study can be illustrated in this concept map.
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Figure 2. Faith Internalization and Behavioral Application

Taken together, the findings indicate that the CRE curriculum has contributed positively to perceived
adolescent faith development, particularly in prayer, Bible reading, participation in ministry, confidence in
religious expression, and moral awareness. Nevertheless, these outcomes appear to depend substantially on
how the curriculum is delivered. Faith development was described most positively when teachers made
material understandable, related lessons to adolescent experiences, and used engaging activities. Thus, the
results do not suggest that curriculum presence alone is sufficient. Rather, the effectiveness of the CRE
curriculum appears to emerge from the interaction between curriculum content, teacher competence,
pedagogical creativity, adolescent engagement, and opportunities to practice faith within the church
community.

Challenges, Evaluation, and Priorities for Improving the CRE Curriculum

The third major theme concerns the obstacles that constrain implementation and the improvements expected
by informants. One of the most immediate challenges identified by Sunday School teachers was declining
adolescent interest associated with gadgets and contemporary media use. The digital environment has shaped
adolescents’ expectations for interactive, media-rich, and technology-integrated learning experiences,
making traditional Sunday School formats less appealing (Bednarz, 2020; McLoughlin, n.d.; Wolfe, 2018).
A.M explained that adolescents sometimes lose interest because of the influence of gadgets, while available
learning media within Sunday School remain limited. Teachers respond by relating Bible lessons to daily
experiences and using simple materials such as pictures and music. This finding demonstrates that the
curriculum operates within a rapidly changing media environment in which traditional teaching competes
directly with digital forms of communication and entertainment.

The concern about digital influence was also shared by the pastor and the other informants. The pastor
specifically expected future curriculum development to address technology and social media because
adolescents are strongly affected by these influences. Digital technologies and social media significantly
shape adolescents’ values, conduct, identity, and social relationships. These influences can be both positive
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(e.g., social connectivity, access to information) and negative (e.g., risks to wellbeing, distraction, value
conflicts) (Fenech & Zammit, 2025; Ismail et al., 2026; Vrabec et al., 2013). Moreover, all informants
reportedly agreed that additional curriculum content should include healthy social-media use and strategies
for maintaining Christian faith in contemporary society. This consensus is particularly significant because it
identifies a concrete area in which the existing curriculum is perceived as insufficient. It also reinforces the
theoretical principle of contextual relevance, according to which Christian education should address the
actual social environment and developmental challenges faced by learners.

Teacher development emerged as another priority. All informants reportedly agreed that Sunday School
teachers require additional training so that teaching can become more creative. This recommendation is
supported by the broader discussion in the document, which identifies insufficient preparation, limited
theological knowledge, lack of access to regional or Synod training, and inadequate technological
competence as factors weakening curriculum implementation. Teacher capacity is therefore central because
educators are responsible for transforming written curriculum into actual learning experiences. Where
teachers lack preparation or confidence, even well-designed curriculum material may be reduced to simple
summaries or lecture-based delivery. Teachers’ ability to understand and apply new curriculum content is
crucial for effective implementation. Where teacher capacity is high, educators are more likely to use student-
centered and adaptive instructional practices, rather than defaulting to rote or lecture-based methods (L.
Zhang et al., 2021; Q. Zhang & Stephens, 2016a, 2016b)

Financial capacity is also presented as an important institutional factor. The document reports differences
among congregations in their ability to purchase curriculum materials and teaching aids. Some congregations
consider curriculum materials expensive and lack sufficient budget allocations for children’s ministry, while
teaching aids may be sold separately at additional cost. In contrast, congregations with stronger economic
resources are described as better able to support Sunday School activities and mobilize human resources. The
study consequently links curriculum implementation to broader economic conditions, arguing that
educational quality in church ministry cannot be separated from the congregation’s capacity to provide
financial support for materials, facilities, and teacher development. Efficient and equitable use of financial
resources is crucial for achieving quality in education. However, differences in financial management and
resource allocation can lead to inequities, with some congregations better able to provide necessary materials
and facilities than others (Fernandez & Rogerson, 2003; Kenayathulla et al., 2018; King, 2021; Myende et
al., 2020).

Physical infrastructure represents a further constraint. The document explains that Sunday School ideally
separates children into three developmental groups, but limited classroom availability sometimes results in
different age groups being combined. When this occurs, teachers may use one set of material for children at
different developmental levels, even though the curriculum is intended to reflect age-related differences.
Combined classes can also reduce concentration and create a less conducive learning environment. Although
the adolescent interviews focused more strongly on pedagogical engagement, the broader findings show that
physical learning conditions can influence whether curriculum material is appropriately differentiated and
effectively delivered.

Parental and congregational support also influence curriculum effectiveness. The document notes that
parents sometimes place responsibility for children’s spiritual development almost entirely on the church or
Sunday School teachers. Limited parental encouragement can reduce attendance, to the extent that some
teachers reportedly have to make additional efforts to encourage or even collect children from their homes
for worship. Similarly, insufficient evaluation, control, recognition, and motivation from church leadership
can make Sunday School teachers feel marginalized. These findings indicate that adolescent Christian
education is not solely a teacher—student process but depends on the wider cooperation of families,
congregational leaders, church structures, and the Synod.

Table 2. Institutional Factors, Implementation Challenges, and Improvement Strategies for Sunday School

Curriculum
. Impact on Proposed Required Financial
Factor Category Ié}elzﬁgznzlﬁed Curriculum Improvement Stakeholder Implication
8 Quality Strategy Support (Inferred)
Insufficient Wiritten Provide .
preparation curriculum is additional Regional
Human Resources L ’ . . .. Leadership, Medium
limited reduced to simple  creative training,
. . . Synod, and
theological summaries or regional or
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Kev Identified Impact on Proposed Required Financial
Factor Category Chﬁllen e Curriculum Improvement Stakeholder Implication
8 Quality Strategy Support (Inferred)
knowledge, and lecture-based Synod Congregational
inadequate delivery, losing workshops, and ~ Educators.
technological creativity and technological
competence of depth. skills
teachers. development.
High cost of Unequal access to Increase budget
curriculum learning materials allocations f(i Church
materials and and facilities, children’s Leadership and
Financial Capacity  teaching aids limiting the ministry and Congregational  High
relative to effectiveness of subsi dge Finance
congregational ministry for poorer teachine aids Committees.
budgets. congregations. J ’
Limited Prevent§ age- Sﬁparate.
classroom appropriate children into
g differentiation of developmental
availability material and oups and Church
Infrastructure leading to the creates a less giovfde Leadership and High
combining of . p Trustees.
. conducive, low- adequate
different age . . .
roups concentration physical learning
& ’ environment. spaces.
Parental apathy =~ Reduced Enhance.
cooperation
and lack of attendance and .
- between families
. o recognition or teacher . Parents, Church
Social/Institutional ation f T and the church; .
Support motivation from margmahzauon, B Leadership, and Low
church making the evaluation and the Synod.
leadership for education process -
. motivation from
teachers. unsustainable.

leadership.

The findings also point to weaknesses in systematic evaluation. The final chapter identifies insufficient
evaluation by the GKII Synod children’s ministry commission, local church commissions, and
congregational leaders as one reason curriculum implementation remains uneven. Evaluation is needed from
the preparation and distribution of curriculum materials through to weekly implementation within individual
congregations. This weakness contrasts with the theoretical framework, which positions evaluation as an
essential curriculum component for assessing inputs, implementation processes, and educational outcomes.
Strengthening evaluation would therefore allow the church to identify distribution problems, recurring
teaching-material errors, staffing shortages, and changing adolescent needs more systematically.

Findings indicate that improving the CRE curriculum requires an integrated rather than isolated response.
The central priorities emerging from the data are more creative and age-appropriate teaching, regular teacher
training, stronger digital and social-media content, adequate teaching aids, improved curriculum distribution,
sufficient funding, better classroom facilities, increased parental participation, and stronger institutional
evaluation. The results therefore extend beyond the question of whether a CRE curriculum exists and
demonstrate that its effectiveness depends on the ecosystem surrounding its implementation. At GKII
Jerusalem Hawai Sentani, curriculum reform should consequently focus simultaneously on content
relevance, teacher competence, adolescent participation, infrastructure, family involvement, and
institutional support if Sunday School is to function effectively as a sustained environment for adolescent
faith development.

Comparative Synthesis with Empirical Scholarship

The present case converges with a broad empirical pattern: curriculum implementation is not equivalent to
curriculum possession. Studies of religious-education reform repeatedly show that teacher interpretation,
pedagogical capacity, institutional support, resources, and learner participation shape whether intended
curriculum is enacted in practice. Sultmann et al., (2021a, 2021b) found that a trial Religious Education
curriculum was mediated by teacher experience, creative pedagogy, professional learning, whole-school
support, and resourcing. Lao et al., (2022) likewise identified teacher readiness and curriculum training as
important constraints in Christian Religious Education implementation. The current findings extend that
pattern into a congregational Sunday School setting, where lecture-dominated teaching, limited learning
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media, uneven distribution of materials, and insufficient teacher development similarly constrained
enactment.

The present study also diverges from research that reports relatively successful implementation under
more strongly supported conditions. Tambunan et al., (2024) described a Christian Religious Education
setting in which an Independent Curriculum encouraged active spiritual practices and learning motivation.
By contrast, the GKII Jerusalem Hawai Sentani case shows a larger implementation gap between intended
flexibility and actual classroom practice. This divergence suggests that curriculum design alone is insufficient;
local staffing, access to materials, facilities, teacher preparation, and organizational follow-through affect
how much curricular flexibility can actually be realized.

Evidence concerning adolescent formation also requires a cautious interpretation. Severe (2020) showed
that adolescents can articulate substantive faith when research attends to their own language and lived
context, while Bertram-Troost et al., (2009) and Sasson & Sasson, (2009) linked religious education or
religious involvement with dimensions of identity exploration and community participation. The current
adolescents similarly described prayer, Bible reading, confidence, moral self-understanding, and ministry
participation. However, their reports do not show a uniform trajectory: one older adolescent combined
perceived spiritual influence with irregular attendance and dissatisfaction with unengaging lessons. This
within-case divergence is important because it challenges any linear assumption that curriculum exposure
automatically produces faith development.

The pedagogical findings are also consistent with empirical work beyond CRE. Sni et al., (2024)
emphasized games and singing as engagement-oriented approaches in Sunday School ministry, and Heidari
et al., (2013) found stronger engagement with discussion- and problem-based approaches than with lecture
in ethics education. L. Zhang et al., (2021) similarly showed that student-centered instructional practices
depend on teacher and classroom conditions. In the present study, adolescents preferred stories, songs,
examples, discussion, and contemporary issues, whereas lecture-only lessons were associated with boredom.
The contribution is therefore not a claim that interactive pedagogy is universally superior, but evidence that,
in this particular congregation, adolescents themselves identified dialogical and participatory formats as more
meaningful than predominantly transmissive teaching.

Finally, the institutional findings align with empirical studies that treat educational implementation as an
organizational rather than solely instructional problem. Myende et al., (2020) demonstrated the importance
of financial-management capacity for school functioning; Kotok & Knight, (2022) linked staffing conditions
with educational outcomes across systems; RyanSheehan, (2023) highlighted the significance of classroom
support relationships; Fenech & Zammit, (2025) showed how digital environments create new curriculum-
relevance demands; and Gotlieb et al., (2024) emphasized the complexity of adolescent meaning-making.
Read together, these studies support an ecosystem interpretation of the GKII findings: curriculum enactment
is shaped simultaneously by material, relational, pedagogical, developmental, and institutional conditions
rather than by a single determinant.

Table 3. Comparative Synthesis of Empirical Studies Relevant to Religious-Education Curriculum
Implementation and Adolescent Formation

Study / context  Empirical focus Relation to the present study
Sultmann et al. Trial RE curriculum across 37 Converges: implementation quality depende.d on
(20212) schools; quantitative teacher ratings resourcing, support, and teacher experience; current
’ ) case extends this pattern to Sunday School.
Sultmann et al. Qualitative teacher reflections on a Converges: creative pedagogy, profess.1orh1al. learning,
. . and system support shaped enactment; similar needs
(2021b) trial RE curriculum. .
emerged in GKII.

Evaluation of Indonesia's 2013 Converges: teacher readiness and curriculum training
Laoetal. (2022)  Christian Religious Education were implementation constraints; GKII adds

curriculum in a senior high school. congregational-resource and distribution problems.

Qualitative CRE study using

. . . Partly diverges: stronger active spiritual practices and
Tambunan etal.  interviews, observations, and y & & P P

learning motivation were reported; GKII showed a

(2024) sgﬁggiﬂum documents in a senior high wider gap between intended and enacted pedagogy.

Pratiwi et al 8:;:;;;3;32ix;g;ii;ﬁxfg;eka Partly diverges: teachers reportedly met curriculum

(2024) ’ Islamic RE teachers at junior hich targets; GKII implementation was more uneven,
school J & highlighting contextual dependence.
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Study / context

Empirical focus

Relation to the present study

Romdhoni et al.
(2023)

Severe (2020)

Bertram-Troost
et al. (2009)

Sasson & Sasson
(2009)

Sni et al. (2024)

Heidari et al.
(2013)

Zhang et al.
(2021)

Gotlieb et al.
(2024)

Myende et al.
(2020)

Kotok & Knight
(2022)

RyanSheehan
(2023)

Fenech &
Zammit (2025)

Qualitative study of Independent
Curriculum implementation in Islamic
RE.

Qualitative study of adolescent faith
articulation among at-risk urban
youth.

Empirical study of religious education,
religious commitments, and
exploration among adolescents.

Empirical study of religious education
and community involvement among
Jewish adolescents.

Sunday School mentoring using
games and singing.

Empirical comparison of problem-
based learning and small-group
discussion in ethics education.
Empirical analysis of factors
associated with student-centered
instructional practices.

Empirical study of adolescents' social-
emotional meaning-making.

Empirical study of school financial-
management development.

Cross-country empirical study of
teacher staffing and student
achievement.

Empirical study of classroom support
relationships.

Emopirical teacher study of technology,
student wellbeing, and curriculum
relevance.

Converges: method development, facilities, prior
teaching habits, and human resources constrained
implementation.

Extends: adolescents can articulate faith through lived
experience; GKII links such articulation to specific
curriculum experiences and practices.

Converges conceptually: identity development is
multidimensional; GKII adds prayer, Bible reading,
moral awareness, and ministry participation as local
indicators.

Converges: religious participation and community
involvement are relevant outcomes; GKII observes
analogous ministry participation without claiming
causation.

Converges: engaging and participatory approaches
can support attention and learning; GKII adolescents
similarly preferred songs, stories, and discussion.
Adjacent convergence: interactive formats supported
engagement; GKII participants reported boredom
with lecture-only instruction.

Converges: teacher and classroom conditions
influence student-centered enactment; GKII showed
similar dependence on teacher capacity and resources.
Extends interpretation: adolescent meaning-making is
complex and contextual; GKII older adolescents
requested discussion of contemporary issues.
Adjacent convergence: institutional capacity affects
educational provision; GKII participants identified
funding as a constraint on materials and facilities.
Adjacent convergence: staffing conditions matter for
educational quality; GKII reported limited Sunday
School staffing and increased teacher burden.
Adjacent convergence: relational and staffing
arrangements shape classroom experience; GKII
similarly indicates that implementation is not teacher-
only.

Converges: digital environments create curriculum-
relevance pressures; GKII informants requested
stronger social-media and technology content.

The findings should be interpreted within several methodological limits. First, transferability is
constrained by the single-congregation setting and the purposive sample of eight informants (one pastor,
three teachers, and four adolescents). The sample was selected for information relevance rather than
statistical representativeness, and no claim is made that the patterns observed at GKII Jerusalem Hawai
Sentani characterize other GKII congregations, denominations, or adolescent populations. The contextual
description is provided so that readers can judge whether the findings are applicable to comparable church
settings.

Second, credibility was strengthened through source triangulation across the pastor, teachers, and
adolescents and through technique triangulation across interviews, observations, and documents. However,
the available research record does not document a formal member-checking procedure. Participant
agreement with the researchers' final themes therefore cannot be claimed. Similarly, some findings—
especially the characterization of the curriculum as an organizing reference—depend substantially on
leadership and teacher accounts and should be interpreted as participant perceptions supported, but not
independently verified in every aspect, by observations and documents.

Third, dependability and confirmability are limited by the absence of a documented formal audit trail and
by single-researcher coding. The available record does not show independent recoding, intercoder-agreement
statistics, or systematic reflexive memos. Researcher interpretation may therefore have influenced coding,
category development, and decisions about thematic emphasis. The revised analysis addresses this risk by
explicitly retaining divergent participant accounts and by avoiding causal or universal claims.

7
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The study is cross-sectional and qualitative. Reports of changes in prayer, Bible reading, moral awareness,
confidence, or ministry participation are self-reported or observed within a bounded period and cannot
establish temporal sequencing or isolate curriculum effects from family influence, congregational culture,
peer relationships, prior faith commitments, or broader social conditions. Future multi-site research could
combine longitudinal observation, validated faith-development measures, adolescent and parent
perspectives, and independent analytic review to test the transferability and robustness of the patterns
identified here.

Conclusions

At the GKII Jerusalem Hawai Sentani Congregation, the CRE curriculum provided an organizing reference
for Sunday School teaching, but its enactment varied according to pedagogical practice and local conditions.
Adolescents, teachers, and church leadership reported patterns of faith development reflected in
understanding of God’s Word, prayer, Bible reading, moral awareness, confidence in religious expression,
and participation in ministry. These findings are descriptive and interpretive rather than statistical: the study
did not calculate effect sizes, significance levels, correlation coefficients, or regression weights, and it
therefore cannot determine the strength of an association or establish that curriculum implementation caused
changes in adolescent faith. The implementation constraints identified in the study—including lecture-
dominated teaching, repetitive materials, limited learning media, uneven curriculum access, insufficient
teacher preparation, and restricted facilities emerged as themes from interviews, observations, and
documentary analysis; they were not measured as independent quantitative variables. The study therefore
contributes a context-specific explanation of how the intended CRE curriculum becomes a lived educational
practice. Three implications follow directly from the study’s conceptual framework. First, curriculum fidelity
should be understood as adaptive enactment rather than simple adherence to written materials: biblical and
educational objectives need to be translated into age-appropriate, contextual, and participatory learning
experiences. Second, adolescent faith formation should be interpreted multidimensionally, because
participants described cognitive understanding, affective commitment, and behavioral expression as
interconnected rather than separate outcomes; consequently, curriculum evaluation should examine how
learning supports reflection, spiritual practice, moral application, and participation in congregational life.
Third, implementation quality is relational and contextual, meaning that the curriculum cannot be evaluated
independently of the teachers and institutional conditions through which it is enacted. Within the limits of
this single-congregation qualitative study, these findings support further research comparing implementation
across congregations and using longitudinal or mixed-method designs to examine more rigorously how
differences in implementation fidelity relate to adolescent faith-development indicators.
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